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Transition in Practice

Ms. Taylor is a special education teacher in her district’s 
18-21 community-based employment program who works 
with students with autism spectrum disorder (ASD). The 
district has developed positive relationships with local busi-
nesses to provide authentic employment experiences for 
secondary students. For example, her students rotate 
through four internships in one school year based on their 
strengths and interests. Ms. Taylor, job coaches, and 
employers adopt a collaborative approach in meeting stu-
dents’ employment needs. Evidence-based practices (EBPs) 
for students with ASD are implemented at the job sites to 
develop social and employability skills to support success-
ful transition to adulthood. She plans to implement video 
modeling (VM) procedures in community employment set-
tings to support the customer service skill acquisition of her 
students with ASD.

Students who participate in employment experiences 
while still in high school have improved outcomes in educa-
tion, employment, and independent living (Test et al., 
2009). On-the-job instruction in community settings can 
lead to competitive employment at the time of graduation 
(White & Weiner, 2004). Educators who facilitate commu-
nity-based work programs need to implement a variety of 
EBPs for students with ASD to meet their complex needs 
while at work (Hendricks, 2010). Related service providers 
and stakeholders, such as employment specialists, voca-
tional rehabilitation counselors, administrators, job coaches, 
employers, and other community members, can benefit 
from developing knowledge about how to support the early 
work experiences of students with ASD.

Video Modeling as an Employment 
Support

VM is an EBP for students with ASD with a relatively large 
literature base supporting its efficacy (Wong et al., 2015). 
This methodology involves the student watching a video of 
a target skill and imitating that skill immediately after view-
ing the video or at a later point in time (Bellini & Akullian, 
2007). VM combines visually cued instruction with model-
ing to promote generalization of skills learned to a variety 
of setting and has been used to develop social initiations 
(Buggey, Hoomes, Sherberger, & Williams, 2011), aca-
demic skills (Kellems et al., 2016), daily living skills 
(Cannella-Malone et al., 2011; Kellems, Frandsen, Cardon, 
Knight, & Andersen, 2018; Kellems, Rickard, Okray, Sauer-
Sagiv, & Washburn, 2017), vocational skills (Kellems & 
Morningstar, 2012), and transitional behaviors (Cihak, 
Fahrenkrog, Ayres, & Smith, 2010) for students with ASD.

VM is a recognized EBP for individuals with ASD 
(Wong et al., 2015), and implementing it in community 
employment settings may be an effective workplace sup-
port. For example, Kellems and Morningstar (2012) used an 
iPod to teach tasks to young adults with ASD working at 
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bowling alleys, community centers, and other businesses. 
Goh and Bambara (2013) used a camcorder to film video 
self-models to teach three adults with intellectual disabili-
ties chained job tasks. In addition, VM and prompting was 
delivered via a tablet to help young adults with ASD com-
plete a multistep shipping task (Burke et al., 2013). These 
studies highlight the versatility of VM and its application in 
applied settings, yet all focus on job task acquisition rather 
than social skills at work.

Customer Service Skills of Employees 
With Autism Spectrum Disorder

Developing customer service skills of employees with ASD 
is a likely workplace support considering a primary manifes-
tation of ASD is social and communication support needs 
(American Psychiatric Association, 2013). Some people 
may assume individuals with ASD are not well-suited for 
customer service positions or would prefer working alone. 
On the contrary, individuals with ASD can be employed 
across a broad range of professions, including jobs that 
require direct interaction with customers (Hagner & Cooney, 
2005). Therefore, professionals must be diligent to not ste-
reotype or underestimate the possible employment outcomes 
of individuals with ASD. Utilizing existing EBPs for indi-
viduals with ASD, such as VM, can support acquisition of 
socially relevant skills in diverse employment settings.

Adolescents and adults with ASD report one of the most 
challenging employment barriers to navigate is social inter-
actions with others, such as customers (Müller, Schuler, 
Burton, & Yates, 2003). One simple way to develop cus-
tomer service skills is to teach verbalization of specific cus-
tomer service phrases. VM has been utilized to increase 
verbal repertoires of children with ASD (Plavnick & Ferreri, 
2011) and complex social sequences (Nikopoulos & 
Keenan, 2007). Although much of the VM social and com-
munication research has taken place in school and clinical 
settings, as students with ASD graduate and join the work-
force or pursue postsecondary education, it will become 
increasingly important to implement interventions in post-
school settings. Therefore, this article will provide guide-
lines on how to implement VM specifically to develop 
customer service skills of individuals with ASD working in 
their local communities.

Hank is a student enrolled in Ms. Taylor’s 18-21 work 
program who has expressed an interest in working at a café 
located near his school that serves sandwiches, soups, and 
coffee. Students who have worked there report the owner, 
Mr. Lewis, is flexible and accommodating but also has high 
expectations for all employees. Job duties include greeting 
customers, preparing food, operating the cash register, and 
delivering food to tables. Mr. Lewis would like for Hank to 
work the cash register. Hank has prior experience with cash 
registers and strong math computation skills, therefore, this 

position appears to be a good fit for Hank. Identified areas 
of support needs for Hank include interacting with the cus-
tomers appropriately and positively. For example, Hank 
can perseverate on his own interest areas and say mildly 
inappropriate comments to customers. Ms. Taylor and Mr. 
Lewis believe Hank could benefit from direct instruction in 
customer service skills while working the cash register. Mr. 
Lewis is agreeable to the VM intervention and potentially 
using the videos with other employees as well.

Types of Video Modeling

Several types of VM can be used for individuals with ASD, 
all of which involve observational learning and behavioral 
modeling (Bandura, 1986). When selecting which type of 
VM to use, practitioners must take into account the duration 
of the videos, complexity of the target skill, and individual 
learner characteristics. Traditional VM is perhaps the most 
common type of VM and involves someone other than the 
learner performing the target skill (Bellini & Akullian, 
2007). The model can be anyone who is able to successfully 
complete the skill. In an employment setting, the model 
may be a coworker with similar job duties as the student 
with ASD, supervisor, or a fellow classmate. Video self-
modeling is when learners are shown only their positive 
performance on a targeted skill (Buggey, 2005). Some indi-
viduals with ASD may find viewing themselves in a video 
to be motivating and reinforcing. If the student is not yet 
able to perform the skill in its entirety, then video clips can 
be edited together to form one succinct video.

In point-of-view VM, the target skill is filmed from the 
perspective of the learner, only showing the salient features 
of the skill. The scene is typically filmed at eye level and 
shows what the individual sees within the context of the 
targeted skill or activity (Tetreault & Lerman, 2010). For 
example, hands can move to demonstrate the movement to 
operate a cash register or how to prepare a sandwich. For 
interacting with customers, a point-of-view video may 
show only the faces of customers. Finally, video prompting 
(VP) is one of the most widely used forms of VM. Similarly 
to VM, VP uses videos to model desired behavior or tasks 
(Kellems et al., 2015); however, with VP, the task is divided 
into smaller segments. The learner views one segment at a 
time, then completes the part of the behavior shown. After 
watching and completing the first stem, the learner will then 
watch and imitate the subsequent step, then the third, and so 
on. VP is an effective intervention for students who may 
have trouble remembering multiple steps at a time.

All types of VM have some studies demonstrating their 
efficacy. Therefore, individual needs and the employment 
setting must be taken into consideration when selecting the 
type of VM. For example, VP may be best suited for longer, 
more complex tasks while traditional VM may be best 
suited for shorter tasks. Whatever mode of VM is chosen, 
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note the flexibility and adaptability of VM. For example, 
different types of VM can be utilized in the same video 
(e.g., a self-modeling video that cuts to point of view). 
Secondary students may take an active role in the video pro-
duction and express a preference for type of video that will 
be most helpful to them. Similarly, once a video is pro-
duced, a student may interact with the video in a different 
way than originally anticipated (e.g., traditional VM paused 
between steps to become VP). Finally, professionals may 
consider creating a video library to use with multiple stu-
dents at different job sites.

Steps to Implement Video Modeling in 
Employment Settings

The steps below are similar to other published VM guides 
and resources (e.g., Banda, Matuszny, & Turkan, 2007; 
Delano, 2007; McCoy & Hermansen, 2007) although the 
context of VM is specific to adolescents and young adults 
with ASD who are working at jobs or participating in 
employment experiences that require customer service 
skills. See Table 1 for an overview of the steps.

Step 1: Define Job-Specific Expectations

The practitioner should collaborate with the employer to 
define specific job expectations that are applicable not only 
to the employee with ASD but also to the employees without 
disabilities. Both informal interviews with the employer and 
in vivo behavioral observations should be conducted. In the 
informal interviews, ask questions such as, “Do you expect 
the employee to greet customers?” and “What specific cus-
tomer service phrases would you like for your employees to 
say?” In vivo observations of the employment setting in gen-
eral and employee specifically will yield valuable informa-
tion. For example, a student working at a clothing store may 

excel at basic job tasks (e.g., folding clothes, pricing items) 
but may need direct instruction to appropriately interact with 
customers. The practitioner would most likely not be aware 
of job-specific norms and expectations until directly observ-
ing in the employment setting.

Step 2: Conduct On-the-Job Task Analyses

Using the job-specific expectations, the student should be 
observed performing the job tasks required for the specific 
position. The job tasks should be broken down into discrete 
steps to create a task analysis. The sequence of behaviors an 
individual demonstrates to perform a task may be different 
from another individual performing the same task (Cooper, 
Heron, & Heward, 2007). Therefore, the on-the-job task 
analyses can be used to assess which steps the student can 
perform satisfactorily and which steps do not meet employer 
expectations. The practitioner should develop the task anal-
ysis in collaboration with the employer and mark + or – for 
every step the employee performs or does not perform cor-
rectly or adequately. The job-specific task analysis will 
guide video production.

Step 3: Select and Define Target Skill

Based on the results of the task analysis, the target skill 
selected for the VM intervention must be operationalized. For 
example, if the task analysis revealed the student looks toward 
the door when a customer enters but does not verbalize a spe-
cific customer service phrase (e.g., “Welcome to [store 
name]!”), the target skill may be to say a greeting phrase every 
time a customer enters the store. Employment skills, and par-
ticularly those focused on social skill acquisition, can be 
nuanced and complex. For example, saying “Welcome to 
[store name]!” should be said audibly and clearly while also 
an appropriate distance from the incoming customer (e.g., 
approximately arm’s length distance). Job-specific skills tar-
geted for the VM intervention must be clearly defined so all 
stakeholders understand the purpose of the video.

Step 4: Advance Planning for Video Production

Obtain consent to film. The ideal location for filming is the 
actual environment in which the target skill will occur. 
Therefore, consent must be obtained from the business 
owner or employer of the job site. Citizens in the local com-
munity in the employment setting should not be filmed. The 
employee with ASD and video model, if being utilized, 
must give consent before being filmed. How the videos will 
be stored during and after the VM intervention should be 
clearly described in the consent process. Consider asking 
for consent to store the videos for future use with other stu-
dents. If individuals decline to be filmed, respect their 
wishes and ask other individuals to participate or consider 

Table 1. VM Steps to Implement in Community Employment 
Settings.

VM steps

Step 1: Define job-specific expectations
Step 2: Conduct on-the-job task analyses
Step 3: Select and define target skill
Step 4: Advance planning for video production
a. Obtain consent to film
b. Select technology
c. Develop scripts
Step 5: Film and edit videos
Step 6: Implement the video modeling intervention
Step 7: Progress monitoring and treatment integrity
Step 8: Evaluate intervention effects

Note. VM = video modeling.
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non-video-based interventions for learners with ASD.

Select technology. Devices used to film VM videos vary in 
expense and ease of use. Traditional VM may be replaced by 
portable VM due to the ease of mobile devices. Videos can 
be filmed using a digital camcorder, GoPro, tablet, or even a 
smart phone. Both iOS Apple and Android smart phone 
devices can be used. Selected technology should be prepared 
in advance and practiced until comfortable using. The device 
should be fully charged and/or batteries checked before 
filming. Consider using a tripod for steady shooting.

Develop scripts. Develop scripts and a plan for filming. 
Include details such as the type of VM selected, words the 
video models will say, and specific shots to film. Consider 
in advance how the video will be edited and which shots 
are needed for the final video(s). Write the scripts and share 
with the video models if using traditional VM or point-of-
view VM. If using self-modeling, develop the scripts in 
conjunction with the student with ASD so he or she will be 
successful during filming. See Table 2 for a sample script.

Ms. Taylor and Mr. Lewis decide traditional VM would 
be most appropriate for Hank. They approach a coworker, 
Craig, with similar job duties as Hank and ask whether he 
is willing to be filmed. Mr. Lewis explains the purpose of the 
VM intervention is to assist Hank with his customer service 

skills while working the cash register. Craig agrees and 
signs a consent form. Ms. Taylor selects a tablet (e.g., 
iPad®) as the device to film and iMovie® as the editing 
software because she feels comfortable with both. Ms. 
Taylor and Mr. Lewis write the script together before film-
ing. Craig will be filmed saying these target phrases: 
“Welcome to [café name]!” “May I take your order?” and 
“Enjoy your meal!” Craig has the opportunity to practice 
the script and ask questions before filming. Another 
coworker expresses an interest in participating and agrees 
to serve as the confederate customer. The videos are sched-
uled to be filmed before the café opens so the employment 
setting will be quiet with no actual customers present.

Step 5: Film and Edit Videos

Video models should feel comfortable before filming. Film 
the planned scenes as written in the scripts. Focus only on 
the target skills and avoid filming extraneous scenes or 
sounds. Provide explicit direction and encouragement to the 
student with ASD if serving as a self-model. For self-mod-
eling videos, shots may be edited to display only the target 
skill and filming can take place over several days if needed. 
If the video is filmed without errors, the editing process 
may be skipped. However, some editing will most likely 
enhance the video.

Upload the raw film footage from the recording device 
to a desktop or laptop. Some devices, such as iPads® and 
some Android tablets, allow us to film and edit the footage 
on the same device. Like operating systems tend to be 
more compatible with one another than different operating 
systems (e.g., Macs with Macs and personal computers 
[PCs] with PCs). If footage was shot using a digital cam-
corder, Windows Movie Maker is a logical choice. GoPro 
footage can automatically be paired with the GoPro appli-
cation. If footage was shot using an iOS Apple device, 
then iMovie® is commonly used. Consider adding text 
and voice-over to enrich the video content and overall 
quality. In addition, carefully consider the length of the 
video. Shorter videos or even clips (i.e., VP) are recom-
mended over lengthy videos.

Step 6: Implement the VM Intervention

The final edited video should be loaded to a device, such as 
an iPod, laptop, desktop, or even a web-based mode such 
as YouTube or DropBox. Web-based applications allow 
videos to be played from the cloud and are accessible from 
any device with Internet access. In addition to playback 
mode, consider how many times the student will view the 
video and latency between viewing the video and perform-
ing the target skill. In the VM literature, individuals typi-
cally viewed the video one time before provided with the 
opportunity to perform the target skill (Wong et al., 2015). 

Table 2. Sample VM Script.

Sample customer service VM script
Type of VM: Traditional VM with a coworker as a peer model
First scene: Narrator standing outside the café.
Narrator: When a customer approaches the register, you 

should look the customer in the eye, smile, and give a greeting 
phrase. Say, “Welcome to [café name]!” or “How are you 
today?” When the customer responds, you should then give 
a customer service phrase. You can say, “May I take your 
order?” or “What can I get for you today?” After the customer 
has finished ordering, you can say, “Enjoy your meal!” or 
“Thank you for coming in today!” Watch the following video 
so you can do the same.

Second scene: Customer approaches the café register with peer 
model behind the register.

Peer model: “Welcome to [café name]! How are you 
doing today?”

Customer: “I’m good, thank you!”
Peer model: “May I take your order?”
Customer: “I’d like tomato soup and grilled cheese.
Peer model: “Anything else?”
Customer: “No, that’s it.”
Peer model: “That will be $9.50.”
Customer: “Here you go.” (pays)
Peer model: “Great, thank you. Enjoy your meal!”
Third scene: Customer walks away to wait for food. Peer model 

greets next customer waiting in line.

Note. VM = video modeling.
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However, participants in other studies viewed the video 
two (Charlop-Christy & Daneshvar, 2003) or three (Sherer 
et al., 2001) times before target skill performance. The stu-
dent’s needs and current level of work performance should 
be taken into consideration when determining how many 
times the video should be viewed. Regarding latency, the 
general recommendation is the individual should have the 
opportunity to perform the target skill immediately after 
viewing the video. In an employment setting, consider hav-
ing the student watch the video upon first arriving at work, 
which is also referred to as video priming. The video could 
also be strategically viewed during the work shift in any of 
the following situations: (a) immediately before demon-
stration of targeted skill, (b) on a predetermined schedule 
(e.g., every 30 min, once an hour), or (c) as a correction 
procedure if the targeted skill is performed incorrectly. One 
variable to consider is self-operation of the device by the 
student. If possible, teach the student how to operate the 
device and access the videos. This will provide flexibility 
and give students the freedom to treat the videos as on-
demand instruction.

Step 7: Progress Monitoring and Treatment 
Integrity

Ways to measure the behavior vary depending on the target 
skill. For example, if the target skill is to increase use of cus-
tomer service phrases, a measure based on repeatability such 
as frequency count (Cooper et al., 2007) would be most 
appropriate. Each occasion that a customer enters the store or 
approaches the register could serve as an opportunity to ver-
balize the specific customer service phrases. Phrases can be 
marked + or – based on their use or nonuse. If the target skill 
is to increase time-on-task, a time sampling data collection 
procedure (Cooper et al., 2007) could be appropriate. The 
practitioner can observe at specific intervals (e.g., 30 s, 1 
min) and mark + for on-task or – for off-task. See Vollmer, 
Sloman, and Pipkin (2008) for more details and a practical 
guide to data collection systems and treatment integrity mon-
itoring. A procedural fidelity checklist must be developed to 
ensure the VM intervention is implemented as planned (see 
Table 3). Collect baseline data for a minimum of three to five 
sessions and until stable baseline responding is present. A 
shorter baseline may be considered if the employer is dissat-
isfied with job performance or the student is in danger of job 
termination for any reason. Upon implementation of the VM 
intervention, continue data collection to capture the student’s 
responding. Use the data to guide day-to-day decisions about 
the efficacy of the VM intervention.

Step 8: Evaluate Intervention Effects

A performance criterion must be established in collabora-
tion with the employer. The student’s work performance 

should be graphed regularly to determine the effectiveness 
of the VM intervention. See Barton and Reichow’s (2012) 
guidelines for creating single-subject graphs using 
Microsoft Office® software. Evaluate the effects of the VM 
intervention by visual analysis of the baseline and interven-
tion data (Barton, Lloyd, Spriggs, & Gast, 2018). If an 
immediate change in responding is observed when the VM 
intervention is applied to the target skill, then visual analy-
sis of the data suggests an effective intervention. Continue 
to implement the VM intervention and collect data for addi-
tional replications to demonstrate effectiveness of the inter-
vention. If visual analysis reveals the VM intervention does 
not enhance the customer service skills of the student with 
ASD as operationally defined, consider any of the follow-
ing courses of action: (a) supplement the VM intervention 
with another EBP for learners with ASD, (b) vary the imple-
mentation of the videos (e.g., view additional times), (c) 
refilm the videos using a different VM type, or (d) select a 
different EBP for learners with ASD.

Ms. Taylor and Mr. Lewis film the videos over three days 
using an iPad®. Ms. Taylor edits the videos using iMovie®. 
Three videos are produced, one for each customer service 
phrase Hank will say. She begins baseline data collection 
on Hank’s use of the three customer service phrases while 
working the cash register. During baseline, she utilizes a 
frequency count data collection system to count the number 
of greeting, service, and closing phrases verbalized during 
each available opportunity (i.e., customer approaches the 
cash register to order). She sits at a table near the cash 
register where she can hear Hank but not interfere with his 
interactions with customers. After five days of baseline data 
with stable responding, she implements the first video with 
Hank targeting the greeting phrase, “Welcome to [café 
name]!” Hank views the video at the beginning of his work 
shift on the iPad® and immediately begins saying the greet-
ing phrase to customers. The second and third videos are 
implemented in the same systematic manner with support 
from Mr. Lewis as well. After 20 work sessions, Hank is con-
sistently saying all three customer service phrases to cus-
tomers. Mr. Lewis is pleased with Hank’s progress and 
requests for other employees to also use the videos.

Conclusion

Interpersonal and social skills are required for almost every 
profession. Students with ASD can benefit from explicit 
instruction in customer service skills provided via VM inter-
ventions. Innovative technologies can promote generalization 
of skills learned to authentic settings and break down barriers 
(Goodwin, 2008), such as those typically experienced by indi-
viduals with ASD regarding employment. By following the 
steps presented in this article, practitioners can promote inte-
grated employment experiences for students with ASD in their 
communities using evidence-based instructional strategies. As 
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large numbers of secondary students with ASD graduate and 
join the workforce each year, it will become increasingly 
important to support their social skill development at work.

Declaration of Conflicting Interests

The author(s) declared no potential conflicts of interest with respect 
to the research, authorship, and/or publication of this article.

Funding

The author(s) disclosed receipt of the following financial support 
for the research, authorship, and/or publication of this article: This 
research was supported by Council for Exceptional Children 
(CEC) Division on Career Development and Transition (DCDT) 
Graduate Student Research Award.

References

American Psychiatric Association. (2013). Diagnostic and sta-
tistical manual of mental disorders (5th ed.). Arlington, VA: 
American Psychiatric Publishing.

Banda, D. R., Matuszny, R. M., & Turkan, S. (2007). Video 
modeling strategies to enhance appropriate behaviors in chil-
dren with autism spectrum disorders. Teaching Exceptional 
Children, 39, 47–52. doi:10.1177/004005990703900607

Bandura, A. (1986). Social foundations of thought and action: A 
social cognitive theory. Englewood Cliffs, NJ: Prentice Hall.

Barton, E. E., Lloyd, B. P., Spriggs, A. D., & Gast, D. L. (2018). 
Visual analysis of graphic data. In J. R. Ledford & D. L. 
Gast (Eds.), Single case research methodology: Applications 
in special education and behavioral sciences (3rd ed.)  
(pp. 179–214). New York, NY: Routledge.

Barton, E. E., & Reichow, B. (2012). Guidelines for graphing data 
with Microsoft® Office 2007™, Office 2010™, and Office 
for Mac™ 2008 and 2011. Journal of Early Intervention, 34, 
129–150.

Bellini, S., & Akullian, J. (2007). A meta-analysis of video mod-
eling and video self-modeling interventions for children and 
adolescents with autism spectrum disorders. Exceptional 
Children, 73, 264–287. doi:10.1177/001440290707300301

Buggey, T. (2005). Video self-modeling applications with students 
with autism spectrum disorder in a small private school set-
ting. Focus on Autism and Other Developmental Disabilities, 
20, 52–63. doi:10.1177/10883576050200010501

Buggey, T., Hoomes, G., Sherberger, M. E., & Williams, S. 
(2011). Facilitating social initiations of preschoolers with 
autism spectrum disorders using video self-modeling. Focus 
on Autism and Other Developmental Disabilities, 26, 25–36. 
doi:10.1177/1088357609344430

Burke, R. V., Allen, K. D., Howard, M. R., Downey, D., Matz, 
M. G., & Bowen, S. L. (2013). Tablet-based video modeling 
and prompting in the workplace for individuals with autism. 
Journal of Vocational Rehabilitation, 38, 1–14. doi:10.3233/
JVR-120616

Cannella-Malone, H. I., Fleming, C., Chung, Y. C., Wheeler, G. 
M., Basbagill, A. R., & Singh, A. H. (2011). Teaching daily 
living skills to seven individuals with severe intellectual dis-
abilities: A comparison of video prompting to video model-
ing. Journal of Positive Behavior Interventions, 13, 144–153. 
doi:10.1177/1098300710366593

Charlop-Christy, M. H., & Daneshvar, S. (2003). Using video 
modeling to teach perspective taking to children with autism. 
Journal of Positive Behavior Interventions, 5, 12–21. doi:10.
1177/10983007030050010101

Table 3. Sample VM Procedural Fidelity Checklist.

Sample customer service VM procedural fidelity checklist

1.  Practitioner asks employee to watch video in a quiet location (e.g., staff break room). Sample phrase 
to say: “Will you come with me to watch an instructional video about customer service skills?”

Yes No

2.  If employee agrees, practitioner and employee go to quiet location together. If employee refuses, 
practitioner will ask why and have conversation about individual’s concerns and importance of 
customer service skills at work.

Yes No

3.  In the quiet location, practitioner selects the appropriate instructional video for the day from 
playback device (e.g., laptop, tablet, desktop).

Yes No

4.  The correct instructional video plays from playback device with sound that’s loud enough for the 
employee to hear.

Yes No

5.  When video finishes playing, practitioner checks for understanding by asking, “What customer 
service phrase(s) will you say today?”

Yes No

6.  If the employee says the correct customer service phrase(s) for the day, practitioner will provide 
behavior-specific praise, such as “That’s great! I like the way you said the greeting, service, and 
closing phrase.” If employee cannot recall the correct customer service phase(s) for the day, 
practitioner will play the video again and say, “That’s okay . . . let’s watch the video again to see what 
customer service phrases you will say.”

Yes No

7.  Practitioner gives option to employee to view video an additional time before data collection begins. 
Practitioner will say, “Would you like to watch the video one more time before going back to 
work?” Employee may choose to view the video again or decline.

Yes No

8.  Practitioner thanks the employee by saying, “Thanks for watching the instructional video! I’m excited 
to hear you say your customer service phrases today at work.”

Yes No

Note. VM = video modeling.



252 Career Development and Transition for Exceptional Individuals 42(4)

Cihak, D., Fahrenkrog, C., Ayres, K. M., & Smith, C. (2010). The 
use of video modeling via a video iPod and a system of least 
prompts to improve transitional behaviors for students with 
autism spectrum disorders in the general education classroom. 
Journal of Positive Behavior Interventions, 12, 103–115. 
doi:10.1177/1098300709332346

Cooper, J. O., Heron, T. E., & Heward, W. L. (2007). Applied 
behavior analysis (2nd ed.). Upper Saddle River, NJ: Pearson.

Delano, M. E. (2007). Video modeling interventions for individu-
als with autism. Remedial and Special Education, 28, 33–42. 
doi:10.1177/07419325070280010401

Goh, A. E., & Bambara, L. M. (2013). Video self-modeling: A job 
skills intervention with individuals with intellectual disability 
in employment settings. Education and Training in Autism 
and Developmental Disabilities, 48, 103–119.

Goodwin, M. S. (2008). Enhancing and accelerating the pace of 
autism research and treatment: The promise of developing inno-
vative technology. Focus on Autism and Other Developmental 
Disabilities, 23, 125–128. doi:10.1177/1088357608316678

Hagner, D., & Cooney, B. F. (2005). “I do that for everybody”: 
Supervising employees with autism. Focus on Autism and 
Other Developmental Disabilities, 20, 91–97.

Hendricks, D. (2010). Employment and adults with autism spec-
trum disorders: Challenges and strategies for success. Journal 
of Vocational Rehabilitation, 32, 125–134. doi:10.3233/JVR-
2010-0502

Kellems, R. O., Frandsen, K., Cardon, T. A., Knight, K., & 
Andersen, M. (2018). Effectiveness of static pictures vs. 
video prompting for teaching functional life skills to students 
with autism spectrum disorders. Preventing School Failure: 
Alternative Education for Children and Youth, 62, 129–139. 
doi:10.1080/1045988X.2017.1393790

Kellems, R. O., Frandsen, K., Hansen, B., Gabrielsen, T., Clarke, 
B., Simons, K., & Clements, K. (2016). Teaching multi-
step math skills to adults with disabilities via video prompt-
ing. Research in Developmental Disabilities, 58, 31–44. 
doi:10.1016/j.ridd.2016.08.013

Kellems, R. O., Grigal, M., Unger, D. D., Simmons, T. J., Bauder, 
D., & Williams, C. (2015). Technology and transition in the 
21st century. Teaching Exceptional Children, 47, 336–343. 
doi:10.1177/0040059915588089

Kellems, R. O., & Morningstar, M. E. (2012). Using video model-
ing delivered through iPods to teach vocational tasks to young 
adults with autism spectrum disorders. Career Development 
and Transition for Exceptional Individuals, 35, 155–167. 
doi:10.1177/0885728812443082

Kellems, R. O., Rickard, T. H., Okray, D. A., Sauer-Sagiv, L., & 
Washburn, B. (2017). iPad® video prompting to teach young 

adults with disabilities independent living skills: A maintenance 
study. Career Development and Transition for Exceptional 
Individuals, 41, 175–184. doi:10.1177/2165143417719078

McCoy, K., & Hermansen, E. (2007). Video modeling for indi-
viduals with autism: A review of model types and effects. 
Education and Treatment of Children, 30, 183–213.

Müller, E., Schuler, A., Burton, B. A., & Yates, G. B. (2003). 
Meeting the vocational support needs of individuals with 
Asperger syndrome and other autism spectrum disabilities. 
Journal of Vocational Rehabilitation, 18, 163–175.

Nikopoulos, C. K., & Keenan, M. (2007). Using video modeling 
to teach complex social sequences to children with autism. 
Journal of Autism and Developmental Disorders, 37, 678–
693. doi:10.1007/s10803-006-0195-x

Plavnick, J. B., & Ferreri, S. J. (2011). Establishing verbal rep-
ertoires in children with autism using function-based video 
modeling. Journal of Applied Behavior Analysis, 44, 747–
766. doi:10.1901/jaba.2011.44-747

Sherer, M., Pierce, K. L., Paredes, S., Kisacky, K. L., Ingersoll, 
B., & Schreibman, L. (2001). Enhancing conversation skills 
in children with autism via video technology: Which is bet-
ter, “self” or “other” as a model? Behavior Modification, 25, 
140–158. doi:10.1177/0145445501251008

Test, D. W., Mazzotti, V. L., Mustian, A. L., Fowler, C. H., 
Kortering, L., & Kohler, P. (2009). Evidence-based sec-
ondary transition predictors for improving postschool out-
comes for students with disabilities. Career Development 
and Transition for Exceptional Individuals, 32, 160–181. 
doi:10.1177/0885728809346960

Tetreault, A. S., & Lerman, D. C. (2010). Teaching social skills 
to children with autism using point-of-view video model-
ing. Education and Treatment of Children, 33, 395–419. 
doi:10.1353/etc.0.0105

Vollmer, T. R., Sloman, K. N., & Pipkin, C. S. P. (2008). Practical 
implications of data reliability and treatment integrity moni-
toring. Behavior Analysis in Practice, 1, 4–11. doi:10.1007/
BF03391722

White, J., & Weiner, J. S. (2004). Influence of least restric-
tive environment and community- based training on inte-
grated employment outcomes for transitioning students with 
severe disabilities. Journal of Vocational Rehabilitation, 21,  
149–156.

Wong, C., Odom, S. L., Hume, K. A., Cox, A. W., Fettig, A., 
Kucharczyk, S., . . .  Schultz, T. R. (2015). Evidence-based 
practices for children, youth, and young adults with autism 
spectrum disorder: A comprehensive review. Journal of 
Autism and Developmental Disorders, 45, 1951–1966. 
doi:10.1007/s10803-014-2351-z


