
VIRTUAL STRATEGIES TOOLKIT
Evidence-based Practices for Individuals with ASD and other Developmental Disabilities

VISUAL SCHEDULES

Resource List

Betz, A., Higee, T. S., & Reagon, K. A.  (2008).  Using joint activity schedules to promote 

peer engagement in preschoolers with autism.  Journal of Applied Behavior 

analysis, 41, 237-241.

Bryan, L. & Gast, D.  (2000).  Teaching on-task and on-schedule behaviors to high 

functioning children with autism via picture activity schedules.  Journal of Autism 

and Developmental Disorders, 30, 553-567.

Carlile, K., Reeve, S., Reeve, K., & DeBar, R.  (2013).  Using activity schedules on the ipod 

touch to teach leisure skills to children wih autism.  Education and Treatment of 

Children, 36(2), 33-57.

Carpenter, L. B. (2001). The travel card. In B. S. Myles & D. Adreon (Eds.), Asperger 

Syndrome and adolescence: Practical solutions for school success (pp. 92-96). 

Shawnee Mission, KS: Autism Asperger Publishing Company.

VIRTU
AL STRATEG

IE TO
O

LKIT
V

IR
TU

A
L S

TR
A

TE
B

IE
S

 TO
O

LK
IT



Tri-State Autism Collaborative
Virtual Strategies Toolkit – Priming

2 | Page

Dauphin, M., Kinney, E. M., & Stromer, R.  (2004).  Using video enhanced activity schedules 

and matrix training to teach sociodramatic play to a child with autism.  Journal of 

Positive Behavior Interventions, 6, 238-250.

Dettmer, S., Simpson, R., Myles, B., & Ganz, J. (2000). The use of visual supports to 

facilitate transitions of students with autism. Focus on Autism and Other 

Developmental Disabilities, 15, 163-170.

Koyama, T., & Wang, H. (2011). Use of activity schedule to promote independent 

performance of individuals with autism and other intellectual disabilities: A review. 

Research in Developmental Disabilities, 32, 2235-2242.

Krantz, P., MacDuff, M., & McClannahan, L. (1993). Programming participation in family 

activities for children with autism: Parent's use photographic activity schedules. 

Journal of Applied Behavior Analysis, 26, 137-138.

Lequia, J., Machalicek, W., & Rispoli, M. J. (2012). Effects of activity schedules on 

challenging behavior exhibited in children with autism spectrum disorders: A 

systematic review. Research in Autism Spectrum Disorders, 6(1), 480-492.

MacDuff, G., Krantz, P. & McClannahan, L. (1993). Teaching children with autism to use 

photographic activity schedules: maintenance and generalization of complex 

response chains. Journal of Applied Behavior Analysis, 26(1), 89-97.

Machalicek, W., Shogren, K., Lang, R., Rispoli, M., O’Reilly, M. F., Franco, J. H., & Sigafoos, J. 

(2009). Increasing play and decreasing the challenging behavior of children with 

autism during recess with activity schedules and task correspondence training. 

Research in Autism Spectrum Disorders, 3, 547-555.



Tri-State Autism Collaborative
Virtual Strategies Toolkit – Priming

3 | Page

Massey, G., & Wheeler, J. (2000). Acquisition and generalization of activity 

schedules and their effects on task engagement in a young child with autism 

in an inclusive preschool classroom. Education and Training in Mental 

Retardation and Developmental Disabilities, 35, 326-335.

Morrison, R., Sainato, D., BenChaaban, D., & Endo, S. (2002). Increasing play skills of 

children with autism using activity schedules and correspondence training. 

Journal of Early Intervention, 25, 58-72.

Myles, B. S. (2005). Children and youth with Asperger Syndrome: Strategies for 

success in inclusive settings. Thousand Oaks, CA: Corwin Press.

Myles, B. S., & Adreon, D. (2001). Asperger Syndrome and adolescence: Practical 

solutions for school success. Shawnee Mission, KS: Autism Asperger 

Publishing Company.

Myles, B. S., & Simpson, R. L. (2003). Asperger Syndrome: A guide for educators and 

parents (2nd ed.). Austin, TX: Pro-Ed.

Odom, S. L., Brown, W. H., Frey, T., Karasu, N., Smith-Cantor, L. L., & Strain, P. 

(2003). Evidence-based practices for young children with autism: 

Contributions for single-subject design research. Focus on Autism and Other 

Developmental Disabilities, 18, 166-175.

O’Reilly, M., Sigafoos, J., Lancioni, G., Edrisinha, C., & Andrews, A. (2005). An 

examination of the effects of a classroom activity schedule on levels of self-

injury and engagement for a child with severe autism. Journal of Autism and 



Tri-State Autism Collaborative
Virtual Strategies Toolkit – Priming

4 | Page

Developmental Disorders, 35, 305-311O’Reilly, M., Sigafoos, J., Lancioni, G., 

Edrisinha, C., & Andrews, A. (2005). An examination of the effects of a 

classroom activity schedule on levels of self-injury and engagement for a 

child with severe autism. Journal of Autism and Developmental Disorders, 

35, 305-311.

Pierce, J., Spriggs, A., Gast, D., & Luscre, D. (2013). Effects of visual activity 

schedules on independent classroom transitions for students with autism. 

Journal of Disability, Development, and Education, 60(3), 253-269.

Schmit, J., Alper, S., Raschke, D., & Ryndak, D. (2000). Effects of using a 

photographic cueing package during routine school transition with a child 

who has autism. Mental Retardation, 38, 131-137.

Schneider, N. & Goldstein, H. (2010). Using social stories and visual schedules to 

improve socially appropriate behaviors in children with autism. Journal of 

Positive Behavior Interventions, 12(3), 149-160.

Waters, M. B., Lerman, D. C., & Hovanetz, A. N. (2009). Separate and combined 

effects of visual schedules and extinction plus differential reinforcement on 

problem behavior occasioned by transitions. Journal of Applied Behavior 

Analysis, 42, 309-313.

West, E. A. (2008). Effects of verbal cues versus pictorial cues on the transfer of 

stimulus control for children with autism. Focus on Autism and Other 

Developmental Disabilities, 23, 229-241.



Tri-State Autism Collaborative
Virtual Strategies Toolkit – Priming

5 | Page

Wheeler, J. J., Baggett, B. A., Fox, J., & Blevins, L. (2006). Treatment integrity: A 

review of intervention studies conducted with autism. Focus on Autism and 

Other Developmental Disabilities, 21, 45-55.

This material was developed under a grant from the Colorado Department of Education.  The content does not 
necessarily represent the policy of the U.S. Department of Education, and you should not assume endorsement by 
the Federal Government.

The content of this material was developed under an agreement from the Federal Department of Education to the 
Kansas Department of Education.  However, those contents do not necessarily represent the policy of the 
Department of Education, and you should not assume endorsement by the Kansas Department of Education or the 
Federal Government. TASN Autism and Tertiary Behavior Supports does not discriminate on the basis of race, color, 
national origin, sex, disability, or age in its programs and activities.  The following person has been designated to 
handle inquiries regarding the non-discrimination policies:  Deputy Director, Keystone Learning Services, 500 E. 
Sunflower, Ozawkie, KS  66070, 785-876-2214.

The contents of this handout were developed under a grant from the Nebraska Department of Education, IDEA parts 
B and C from the U.S. Department of Education.  However, this content does not necessarily represent the policy of 
the U.S. Department of Education and you should not assume endorsement by the Federal Government. 


